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Abstract— Inclusive education emphasizes the right of all learners, regardless of their abilities or disabilities, to participate
meaningfully in mainstream educational environments. However, managing diverse behavioral and academic needs in inclusive
classrooms remains a significant challenge. Positive Behavioral Interventions and Supports (PBIS) offers a structured, preventive, and
multi-tiered framework designed to promote positive student behavior and enhance learning outcomes. This theoretical research paper
explores the foundational principles of PBIS through the lens of established learning and behavioral theories, including Behaviorism,
Social Learning Theory, and Ecological Systems Theory.

Drawing upon a comprehensive review of existing literature, the paper examines how PBIS strategies align with inclusive education
philosophies and contribute to the creation of equitable, safe, and engaging learning environments. It analyzes the potential of PBIS to
reduce disruptive behavior, support academic engagement, and improve teacher efficacy, while also discussing its limitations and
contextual challenges, particularly in diverse cultural settings. The paper further highlights how PBIS can be integrated with Universal
Design for Learning (UDL) and inclusive pedagogies to promote holistic development of all learners.

Theoretical insights presented in this study underline the relevance of PBIS as a transformative framework that not only addresses
behavioral concerns but also fosters inclusive values and practices. The paper concludes with implications for educators, policymakers,

and researchers aiming to strengthen inclusive education through theoretically sound and evidence-informed behavioral supports.

Index Terms: PBIS, inclusive education, behavior management, learning theories, student engagement, theoretical framework,

Universal Design for Learning (UDL).

I. INTRODUCTION

The global push for inclusive education is anchored in the
principles of equity, social justice, and the right of every
child—regardless of ability or background—to learn in
general education settings. International frameworks such as
the UN Convention on the Rights of Persons with Disabilities
(UNCRPD) and national mandates like India’s Right to
Education Act (2009) have propelled inclusive education to
the forefront of educational reform. However, true inclusion
goes beyond physical placement in classrooms; it requires
intentional pedagogical, behavioral, and systemic supports
tailored to individual student needs.

In this context, Positive Behavioral Interventions and
Supports (PBIS) has emerged as a comprehensive framework
designed to promote positive student behavior, enhance
school climate, and support academic achievement. Unlike
traditional reactive disciplinary methods, PBIS emphasizes
proactive, preventive, and instructional strategies
implemented school-wide. Originating in the United States
under the Individuals with Disabilities Education Act
(IDEA), PBIS has gained international recognition as a tool
for fostering inclusive educational environments.

This theory-based research paper explores the conceptual
foundations of PBIS and its relevance to inclusive education.

While numerous studies highlight PBIS’s effectiveness in
reducing disruptive behavior and improving outcomes, this
paper aims to go beyond surface-level application and
analyze how PBIS aligns with major learning theories and
inclusive pedagogical approaches. Understanding these
theoretical underpinnings can provide educators and
policymakers with deeper insight into how behavior and
learning intersect in diverse classrooms.

PBIS is rooted in several key theoretical frameworks.
Behaviorist Theory, particularly B.F. Skinner’s work, forms
its core—emphasizing reinforcement to shape behavior. In
practice, PBIS uses instruction and positive reinforcement to
teach expected behaviors rather than relying on punishment.
Albert Bandura’s Social Learning Theory further supports
PBIS by highlighting the role of modeling and the social
environment in behavioral development. Additionally, Urie
Bronfenbrenner’s Ecological Systems Theory broadens the
scope by emphasizing the influence of interconnected
systems—family, school, community—on child
development, aligning with PBIS’s systemic approach.

These theories collectively frame PBIS as a holistic and
responsive model for behavior support. Its three-tiered
structure-universal (Tier 1), targeted (Tier 2), and intensive
(Tier 3)—ensures differentiation and responsiveness to
varying student needs, resonating with principles of
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Universal inclusive

pedagogy.

Inclusive classrooms are inherently diverse, requiring
educators to manage a range of academic and behavioral
needs. Traditional punitive discipline methods often
undermine inclusion by excluding or stigmatizing students.
PBIS, with its focus on prevention, skill-building, and

reinforcement, offers a constructive alternative that
promotes respect, emotional regulation, and social
competence.

Yet, applying PBIS in non-Western or resource-limited
settings requires contextual sensitivity. Cultural values,
teacher beliefs, and institutional readiness influence its
implementation. This paper therefore not only unpacks
PBIS’s theoretical base but also critically examines its
applicability in diverse educational contexts.

In summary, this research aims to:

1. Review PBIS’s foundational theories;

2. Connect them to inclusive, learner-centered pedagogy;

3. Discuss the strengths and challenges of PBIS in

promoting equity and engagement;

4. Offer theoretical insights for future research and

inclusive practice.

Ultimately, PBIS represents more than a behavioral
framework-it reflects a philosophy of inclusive education
grounded in theory, empathy, and reflective practice.

Design for Learning (UDL) and

A. Conceptual and Theoretical Framework

The implementation and success of Positive Behavioral
Interventions and Supports (PBIS) in inclusive classrooms
are deeply rooted in multiple educational and psychological
theories. The integration of behavioral, cognitive, ecological,
and constructivist perspectives provides a strong theoretical
foundation for understanding the impact of PBIS on student
learning, behavior, and inclusion. This section explores the
key theoretical underpinnings that support PBIS, highlighting
how each contributes to its conceptual structure.

a. Behaviorism (B.F. Skinner)

The most prominent theoretical foundation of PBIS lies in
behaviorism, particularly the work of B.F. Skinner. Skinner's
theory of operant conditioning posits that behavior is shaped
by its consequences. Positive reinforcement (rewards)
increases the likelihood of desired behavior, while negative
consequences reduce undesirable behavior.

In the context of PBIS:

o Positive reinforcement strategies such as praise, reward
systems, and recognition are used to encourage
prosocial behaviors.

e Consistent behavioral expectations and data-driven
responses align with Skinner’s ideas of behavior
modification.

¢ PBIS emphasizes preventive approaches, minimizing
the need for punishment by encouraging desired
behaviors before problems arise.

Thus, behaviorism serves as the backbone of PBIS,
informing strategies for managing behavior through
reinforcement, consistency, and structured environments.

b. Social Learning Theory (Albert Bandura)

Albert Bandura’s Social Learning Theory adds a cognitive
and social dimension to behavioral interventions. Bandura
argued that individuals learn behaviors through observation,
imitation, and modeling, especially in social contexts.

In PBIS and inclusive classrooms:

e Students observe peers and teachers engaging in
positive behavior and are more likely to imitate those
behaviors.

o Modeling expected behavior and promoting peer
mentorship are key strategies within Tier 1 supports.

e Bandura’s concept of self-efficacy is central to PBIS,
where students build confidence in their ability to
behave appropriately and succeed academically.

This theory supports PBIS by emphasizing that learning is
not only shaped by consequences but also through social
interactions and internal motivation.

c. Ecological Systems Theory (Urie Bronfenbrenner)

Bronfenbrenner’s Ecological Systems Theory emphasizes
the multiple environmental systems that influence a child’s
development. These systems range from the microsystem
(family, school) to the macrosystem (cultural and societal
norms).

PBIS aligns with this theory in the following ways:

o It considers contextual

climate, teacher-student
engagement.

¢ PBIS promotes a whole-school approach, emphasizing
collaboration across all levels— students, teachers,
administrators, families, and communities.

e The multi-tiered support structure reflects the layered
systems of Bronfenbrenner’s model, ensuring support is
tailored across different environmental levels.

Ecological theory underlines the importance of a systemic
and inclusive environment for fostering positive behavior and
learning outcomes.

influences such as school
relationships, and family

d. Constructivist View on Learning Environment and
Behavior

Constructivism, rooted in the works of Jean Piaget and Lev
Vygotsky, holds that learning is an active, constructive
process where learners build knowledge based on their
experiences.

In relation to PBIS:

o Students construct understanding of behavior and social
expectations through engagement, reflection, and
feedback.

e PBIS fosters

student-centered and  responsive
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environments  that
self-regulation.

e Inclusive classrooms that use PBIS encourage dialogue,
participation, and respect for diversity, which are key
tenets of constructivist learning.

Constructivist theories reinforce the importance of
creating meaningful, safe, and engaging environments where

learners can explore and internalize positive behavior.

promote autonomy and

e. Linkage between Behavior and Learning

There is a strong interconnection between student behavior
and academic achievement. Disruptive behavior often
hinders learning, while positive behavior correlates with
increased engagement and improved outcomes.

PBIS bridges this link by:

e Reducing disruptive behaviors that interfere with
instruction.
o Creating predictable routines that maximize academic
engagement.
¢ Providing individualized supports (Tier 2 and Tier 3)
that ensure students with behavioral or learning
difficulties receive appropriate interventions.
Research shows that when behavior is managed
constructively, it enhances instructional time and improves
both teacher efficacy and student achievement.

f. Role of Multi-Tiered Systems of Support (MTSS)

PBIS operates within the broader framework of
Multi-Tiered Systems of Support (MTSS), which integrates
academic, behavioral, and social-emotional supports.

e Tier 1. Universal interventions for all students
(school-wide expectations, positive reinforcement,
social skills instruction).

e Tier 2: Targeted supports for at-risk students
(check-in/check-out, small group interventions).

o Tier 3: Intensive, individualized support for students
with chronic or severe needs (functional behavior
assessments, personalized behavior plans).

MTSS emphasizes proactive, data-driven decision-making
and supports the inclusion of all learners, regardless of
ability. It ensures that no student "falls through the cracks"
and that interventions are scalable and responsive.

This multifaceted theoretical foundation illustrates that
PBIS is not merely a behavior management tool, but a
comprehensive, systemic, and inclusive approach. Rooted in
behaviourism and enriched by social, ecological, and
constructivist theories, PBIS facilitates a learning
environment where all students can thrive. The conceptual
alignment with MTSS

further enhances its capacity to promote equity, reduce
exclusionary practices, and maximize learning outcomes in
inclusive settings.

Il. OVERVIEW OF PBIS (POSITIVE
BEHAVIOURAL INTERVENTIONS AND SUPPORTS)

A. Definition and Evolution of PBIS Definition:

Positive Behavioral Interventions and Supports (PBIS) is a
proactive, evidence-based framework aimed at improving
student behavior, enhancing school climate, and increasing
academic achievement through consistent, positive, and
preventive approaches. Rather than reacting to negative
behavior with punitive consequences, PBIS promotes the
teaching and reinforcement of appropriate behavior, helping
students develop the social-emotional skills necessary for
success in school and life.

PBIS is grounded in behavioral theory and systems change
research, emphasizing the role of environmental context,
consistency in behavior expectations, and tiered support
structures to meet the needs of all students, including those in
inclusive settings.

History:

¢ 1997: The origins of PBIS can be traced to the
reauthorization of the Individuals with Disabilities
Education Act (IDEA), which emphasized the use of
positive behavioral supports for students with
disabilities.

¢ Early 2000s: PBIS gained national recognition through
federal support and the development of the Technical
Assistance Center on PBIS, promoting wide-scale
implementation in schools across the U.S.

o Current Use: Today, PBIS is used globally as a
school-wide intervention strategy that promotes
positive school climate, reduces discipline disparities,
and enhances inclusive education by addressing
behavioral and emotional needs across student
populations.

B. Core Principles and Practices of PBIS

PBIS is guided by several core principles that shape its
implementation and effectiveness:

1. Prevention is the focus: PBIS emphasizes preventing
the occurrence of problem behaviors by teaching and
reinforcing appropriate behaviors.

2. Clear behavioral expectations: Schools collaboratively
define and teach a small set of positively stated
expectations (e.g., Be Respectful, Be Responsible, Be
Safe).

3. Consistent  acknowledgment and reinforcement:
Positive behaviors are recognized and reinforced
consistently across all school settings.

4. Data-driven decision-making: Behavioral data is
collected and analyzed to guide interventions and
monitor outcomes.

5. Equity and cultural responsiveness: PBIS promotes
inclusivity and reduces disparities in disciplinary
actions across diverse student populations.

6. Continuum of support: PBIS offers layered
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interventions that vary in intensity, based on students’
needs (aligned with the MTSS framework).

7. Team-based approach: Implementation is led by
school-based leadership teams and supported through
collaboration among teachers, administrators, families,
and community stakeholders.

PBIS moves beyond discipline and becomes a school-wide
approach to building a positive, inclusive, and predictable
learning environment.

C.The Three-Tiered Model of PBIS

PBIS is implemented using a three-tiered model of
support, often integrated with the Multi- Tiered System of
Supports (MTSS) framework. Each tier provides a different
level of intervention intensity:

Tier 1: Universal Interventions (Primary Prevention)
o Applied school-wide to all students.

e Involves defining and teaching expectations,
acknowledging positive behavior, and using consistent
consequences.

¢ Prevents the development of serious behavior problems
in approximately 80—-85% of students.

e Examples: School-wide rules, daily reinforcement
systems, social-emotional learning programs.

Tier 2: Targeted Interventions (Secondary Prevention)

e Supports students who are at risk for behavioral
challenges and have not responded to Tier 1
interventions.

e Focuses on early intervention through small-group
instruction and targeted support.

e Serves about 10-15% of students.

e Examples: Check-In/Check-Out (CICO), mentoring,
social skills groups, targeted behavior plans.

Tier  3:
Prevention)

Individualized  Interventions  (Tertiary

e Designed for students with chronic or intensive
behavior needs.

¢ Based on Functional Behavior Assessments (FBA) and
Behavior Intervention Plans (BIP).

e Involves individualized, person-centered planning and
wraparound supports.

o Typically serves 1-5% of students.

e Examples: Intensive counseling, collaboration with
mental health professionals, individualized
reinforcement strategies.

PBIS Support Tiers

Individualized Interventions
Targeted Interventions
<+— Universal Interventions

This tiered approach ensures that all students receive
appropriate levels of behavioral support, especially in
inclusive classrooms where diverse needs are present.

D. Key Implementation Elements of PBIS: Data, Systems,
and Practices

For PBIS to be implemented effectively and sustainably,
three interrelated elements must be in place:

PBIS Implementation Pyramid

Evidence-based
interventions and strategies

Supports PBIS
implementation
infrastructure

Data

Guides decision-making
and evaluates outcomes

a. Data

e Function: Guide decision-making, monitor fidelity of
implementation, and evaluate outcomes.

o Types: Office discipline referrals (ODRs), attendance,
behavioral incident reports, and perception surveys.

o Use: Data teams meet regularly to analyze trends,
identify students in need of support, and adjust
strategies accordingly.

b. Systems
e Function: Provide infrastructure to support PBIS
implementation.
e Examples: Leadership teams, coaching structures,

family and community partnerships, district-level
coordination.
e Goal: Build organizational

sustainability of PBIS over time.

capacity and ensure

c. Practices

e Function: Evidence-based interventions and strategies
used in classrooms and school- wide.

o Examples: Behavior-specific praise, teaching behavior
expectations, restorative practices, social-emotional
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learning curricula.

e Focus: Ensure that the practices are developmentally
appropriate, culturally responsive, and aligned with the
school’s goals and values.

Together, data, systems, and practices form the foundation
for effective PBIS implementation. They ensure that
strategies are not only consistent and evidence-based, but
also adaptable to the diverse needs of learners in inclusive
settings.

PBIS represents a comprehensive, proactive framework
for improving behavior and learning outcomes, particularly
in inclusive classrooms where diverse academic and
behavioral needs must be met. With its roots in behavioral
theory and its emphasis on positive reinforcement, tiered
supports, and systemic change, PBIS has evolved into a key
component of equitable and inclusive school reform efforts
worldwide. Its structured yet flexible design supports all
students—regardless of ability, background, or need—in
achieving their full academic and behavioral potential.

I11. REVIEW OF LITERATURE

A. Foundational Theories Underpinning PBIS

The theoretical foundation of Positive Behavioral
Interventions and Supports (PBIS) lies primarily in
behaviorism, social learning theory, and ecological systems
theory. Behaviorism, as established by B.F. Skinner,
emphasizes observable behavior modification through
reinforcement (Skinner, 1953). PBIS adopts this approach by
reinforcing  positive  behaviors and  systematically
discouraging negative ones using data-driven
decision-making and tiered support systems.

Albert Bandura’s (1977) Social Learning Theory extends
this behavioral approach by introducing the importance of
modeling, observation, and self-efficacy. In inclusive
classrooms, where diverse learners interact, the modeling of
expected behavior by peers and adults becomes a key
mechanism of behavioral learning. PBIS strategies,
especially in Tier 1 interventions, use such modeling within a
whole-school approach to promote prosocial behavior.

Bronfenbrenner’s (1979) Ecological Systems Theory
further enriches the theoretical understanding of PBIS by
emphasizing the interrelatedness of  students'
environments—home, school, and community. PBIS
frameworks require coordination between these systems to
ensure consistent behavior expectations and support across
all environments, a particularly important feature in inclusive
settings.

B. Inclusive Education and Behavior Management

Inclusive education advocates for the full participation of
students with diverse needs in general education settings
(UNESCO, 2009). However, challenges such as disruptive
behavior, lack of differentiation, and classroom management
complexities often hinder successful inclusion (Kavale &

Forness, 2000). PBIS provides a structured and proactive
approach to addressing these behavioral challenges, which
are often barriers to academic engagement and social
inclusion.

The Individuals with Disabilities Education Act (IDEA,
2004) encourages schools to use evidence-based behavioral
interventions, such as PBIS, to address the behavioral needs
of students with disabilities. PBIS strategies align well with
the legal and ethical mandate of creating supportive
environments that cater to all learners’ behavioral and
academic development.

C.PBIS in Practice: Tiered Interventions for Diverse
Learners

PBIS is designed as a three-tiered framework:

e Tier 1 offers universal interventions for all students,
establishing a foundation of behavioral expectations and
reinforcement strategies.

o Tier 2 provides targeted support for students at risk of
behavioral issues.

o Tier 3 addresses individualized, intensive interventions
for students with chronic or severe behavior challenges
(Sugai & Simonsen, 2012).

Research suggests that schools that implement PBIS with
fidelity report decreased office discipline referrals, improved
academic performance, and a more positive school climate
(Mclntosh & Goodman, 2016). In inclusive classrooms, these
improvements are especially beneficial for students with
disabilities, who often face social and behavioral difficulties
that limit access to learning.

Cook et al. (2012) emphasize that PBIS’s evidence-based
practices, including functional behavioral assessments
(FBA), social skills training, and positive reinforcement, are
key to supporting learners with emotional and behavioral
disorders. These tools allow educators to understand the
function of behavior and tailor interventions
accordingly—essential for meaningful inclusion.

D.PBIS and Teacher Effectiveness in Inclusive Settings

Teacher capacity to manage diverse behavioral needs is a
critical factor in the success of inclusive education. Studies
show that PBIS enhances teacher confidence and efficacy by
providing a clear, consistent, and proactive framework for
managing student behavior (Yell et al., 2017). It also reduces
teacher stress by minimizing disruptive incidents, allowing
more instructional time to focus on academic engagement.

Sailor (2009) argues that PBIS, when implemented
alongside inclusive instructional frameworks such as
Universal Design for Learning (UDL), creates environments
where all learners can succeed. This integrated approach
promotes access, engagement, and expression for all
students, particularly those with learning and behavioral
needs.

E. Critiques and Cultural Considerations
While the PBIS framework has demonstrated success in
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many educational settings, some critiques point out its
potential cultural bias and over-reliance on Western
behavioral norms (Sugai & Simonsen, 2012). For inclusive
classrooms in diverse sociocultural contexts, PBIS strategies
must be adapted to reflect the values, languages, and
experiences of students and families. Culturally responsive
PBIS practices are essential to ensure equity and inclusion.

Moreover, Kavale and Forness (2000) caution against the
overgeneralization of behaviorist interventions without
considering the cognitive and emotional complexities of
learners with disabilities. As such, combining PBIS with
socio-emotional  learning  (SEL)  programs  and
trauma-informed approaches can lead to more holistic and
inclusive educational practices.

IV. METHODOLOGY

A. Research Design

This study adopts a qualitative theoretical research design,
which aims to explore, synthesize, and critically examine the
theoretical foundations and practical implications of Positive
Behavioral Interventions and Supports (PBIS) in inclusive
education settings.

The approach is descriptive and analytical, seeking to
uncover how PBIS frameworks align with inclusion
principles, identify theoretical underpinnings, and assess
their educational impact through existing scholarship.

B. Aims of the Study

e To examine theoretically the effectiveness of PBIS
strategies in inclusive classrooms.

e To understand how PBIS supports diverse learners,
particularly those with disabilities.

e To analyze how PBIS aligns with established
educational theories

e To provide a conceptual framework to guide educators
and policymakers in implementing inclusive practices
through PBIS.

C. Data Collection Methods

As a theory-based paper, the primary method of data
collection was secondary data analysis, which includes:

e Extensive literature review of books, peer-reviewed
journal articles, government and organizational reports
(e.g., UNESCO, PBIS.org), and relevant policy
documents (e.g., IDEA 2004, UNCRPD).

e Document analysis of PBIS implementation blueprints,
national education guidelines, and case studies of
inclusive education.

e Thematic content analysis of educational research
exploring the intersection between PBIS and inclusive
education.

Sources were selected based on relevance, credibility, and
recency (primarily within the last 10-15 years), ensuring a
balance of foundational theories and recent advancements.

D. Data Sources

e Academic databases: ERIC, JSTOR, Scopus, Google
Scholar, ProQuest.

¢ Government websites and frameworks: PBIS.org, U.S.
Department of Education, UNESCO, and national
education policies.

¢ Seminalbooks and theoreticaltexts: Including worksby
Bandura (1977), Bronfenbrenner (1979), Skinner
(1953), and Yell et al. (2017).

E. Inclusion and Exclusion Criteria

Inclusion Criteria:

o Literature published in English.

o Peer-reviewed articles, theoretical frameworks, and
education policies related to PBIS and inclusive
education.

o Publications from 2000 onward, with a few exceptions
for foundational theory texts.

Exclusion Criteria:

o Studies not related to inclusive classrooms or PBIS.

¢ Opinion articles without theoretical or empirical basis.

e Literature that does not focus on school-based
interventions.

F. Data Analysis Procedures

Data collected from the literature were subjected to
qualitative content analysis using the following steps:

e Thematic categorization: Extracted themes such as
"PBIS in inclusive practice,” "impact on student
behavior and learning," "multi-tiered support systems,"
"teacher perceptions,” and "alignment with inclusive
values."

o Critical synthesis: Concepts and practices were
compared and analysed to explore interrelationships
between PBIS strategies and inclusion frameworks.

e Theoretical mapping: Each identified theme was
mapped against key educational theories (behaviorism,
social learning, ecological systems theory, UDL, etc.) to
establish a conceptual foundation.

This theoretical analysis allowed for interpretive
understanding of PBIS as a strategy not only rooted in
behavioral theory but also aligned with inclusive and
equity-driven education models.

G. Limitations of the Methodology

e As a non-empirical study, it does not include direct
observations, interviews, or quantitative measures.

e The effectiveness of PBIS in specific educational
contexts may vary and is not measured through
real-time intervention data in this paper.

e The scope is limited to literature available in English
and may not fully capture regional variations or local
adaptations.
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V. INCLUSIVE EDUCATION AND ITS
CHALLENGES

A. Definition and Global Perspective Definition:

Inclusive education refers to a philosophy and practice of
ensuring that all learners—regardless of their abilities,
backgrounds, or differences—are given equal opportunities
to learn and participate in mainstream educational settings. It
is rooted in the principles of equity, dignity, and
non-discrimination, ensuring access to a quality education for
every child.

UNESCO (2009) defines inclusive education as a process
of addressing and responding to the diverse needs of all
learners through increasing participation in learning, cultures,
and communities, and reducing exclusion.

Inclusive education moves beyond placing children with
disabilities in general education classrooms; it involves
transforming schools and teaching practices to accommodate
and support all learners in a flexible, responsive manner.

a. Global Perspective:

¢ UN Convention on the Rights of Persons with
Disabilities (CRPD), particularly Article 24, recognizes
the right to inclusive education at all levels for persons
with disabilities, affirming the need for an education
system that is free from discrimination.

e Sustainable Development Goal (SDG) 4 emphasizes
ensuring inclusive and equitable quality education and
promoting lifelong learning opportunities for all.

e Many countries have adopted inclusive education as
part of national policy (e.g., India’s National Education
Policy 2020 promotes inclusive classrooms and
individualized supports).

o However, the extent of implementation varies widely
across nations due to differences in policy, resources,
teacher training, and societal attitudes.

Despite being widely endorsed, inclusive education still
faces numerous practical and systemic challenges globally.

B. Diversity in Student Needs (Cognitive, Behavioral,
Emotional)

In an inclusive classroom, students come from diverse
backgrounds and present a wide range of learning profiles.
These differences include:

a. Cognitive Needs:
e Students may have varying intellectual abilities,

including giftedness or intellectual disabilities.

e They may have specific learning disabilities (SLDs)
such as dyslexia, dyscalculia, or dysgraphia.

e Instruction needs to be differentiated to support various
processing  speeds, memory  functions, and
comprehension skills.

b. Behavioural Needs:
e Some students exhibit challenging behaviors due to

ADHD, oppositional
trauma-related stress.
o These behaviors may disrupt the learning environment
if not addressed proactively.

e Such students benefit from predictable routines, clear
expectations, and behavior interventions, which PBIS
supports.

defiant disorder (ODD), or

c. Emotional Needs:

e Students may struggle with anxiety, depression, or
social-emotional difficulties, especially after events like
pandemics or personal trauma.

¢ Building emotional regulation skills, resilience, and
connectedness becomes essential.

o A safe, supportive classroom climate contributes
significantly to emotional wellbeing.

d. Language and Cultural Diversity:

e Students from different linguistic or cultural
backgrounds may face barriers in communication,
comprehension, or classroom integration.

e Inclusive education must value cultural diversity and
provide linguistic supports to ensure equitable
participation.

This diversity of needs necessitates a flexible,

student-centered approach, where teaching is adapted to meet
every learner’s unique profile.

C. Barriers to Learning and Participation

Despite the ideals of inclusion, multiple barriers hinder its
effective implementation:

a. Attitudinal Barriers:

o Negative perceptions or biases against students with
disabilities or behavioral differences.

e  Teachers may feel unprepared or unwilling to teach
students with special needs, often due to lack of
training.

b. Institutional Barriers:

e Rigid curricula, large class sizes, and inflexible
assessment  systems make it difficult to
accommodate diverse learners.

e Schools may lack necessary assistive technologies,
infrastructure, or resource rooms.

c. Teacher-Related Barriers:

e Many teachers lack adequate pre-service or
in-service training in inclusive education strategies.

e  Stress, workload, and fear of classroom disruption
may lead to over-reliance on exclusionary practices
(e.g., detentions, suspensions).

d. Environmental and Social Barriers:

e Poor classroom management or an unwelcoming school
culture can increase student disengagement and
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isolation.

e Students facing poverty, gender discrimination, or
language barriers may be marginalized further in the
absence of inclusive strategies.

e. Policy and System-Level Barriers:

¢ A gap often exists between inclusive education policy
frameworks and actual classroom practices.

¢ Budget limitations, lack of monitoring, and insufficient
coordination among departments contribute to
ineffective implementation.

D.Need for Proactive and Preventive Behavioural
Supports

Given these challenges, schools must shift from reactive to
proactive approaches in addressing behaviour and learning
needs.

a. Why Proactive Supports Are Necessary:

¢ Waiting for problems to escalate before intervening
often leads to punitive measures, which can alienate
students further.

e Many behavioural issues are manifestations of unmet
academic, emotional, or social needs.

¢ An inclusive system requires early identification and
tiered interventions to prevent learning failure.

b. Role of PBIS:

¢ PBIS provides a structured framework for addressing
behavior in positive, preventive, and instructional ways.

o It aligns with the values of inclusive education by
promoting respect, consistency, and equity.

e Through PBIS, schools can teach expected behaviors,
reinforce them regularly, and respond to misbehavior
constructively—thus fostering a safe, inclusive learning
environment.

c. Connection to Inclusive Goals:

¢ PBIS helps reduce exclusionary discipline practices,
such as suspension or expulsion, which
disproportionately affect students with disabilities or
behavioral issues.

o It supports students' participation, engagement, and
emotional safety, thus meeting the foundational goals of
inclusive education.

VI. EFFECTIVENESS OF PBIS: A THEORETICAL
REVIEW

Positive Behavioral Interventions and Supports (PBIS) has
emerged as a powerful, school-wide framework for
improving student behavior, academic outcomes, and overall
classroom climate. Rooted in principles of behaviorism,
social learning theory, and systems thinking, PBIS aims to
shift school discipline from reactive, punitive models to
proactive and preventive strategies. This section provides a

theoretical and evidence-based review of the effectiveness of
PBIS across multiple domains in inclusive classrooms.

A.PBIS and Student Engagement

Student engagement is central to academic success and
behavioral development. PBIS fosters engagement by
creating structured, predictable, and supportive environments
that allow all students—especially those with disabilities or
behavioral challenges—to participate meaningfully in
learning activities.

From a constructivist lens, engagement increases when
students feel emotionally safe and respected. PBIS facilitates
this by explicitly teaching behavioral expectations,
reinforcing positive actions, and creating opportunities for
student voice and choice. The clarity and consistency of PBIS
reduce ambiguity around rules, helping students internalize
expectations and stay focused on learning.

Bandura’s Social Learning Theory also supports this link:
when students observe prosocial behaviors being modelled
and rewarded, they are more likely to imitate those behaviors
and engage with classroom norms.

Research Evidence:

e Simonsen et al. (2008) found that PBIS increased
on-task behavior and active participation in academic
tasks among elementary students.

e Gage, Scott, Hirn, & MacSuga-Gage (2018) reported
that schools implementing PBIS saw higher student
engagement rates and reduced class disruptions.

B.PBIS and Reduction in Disruptive Behaviors

At its core, PBIS is designed to reduce disruptive and
maladaptive behaviors through a multi- tiered system of
prevention and intervention. Rather than relying on
punishment, PBIS teaches students what to do, reinforcing
appropriate behaviors consistently.

From a behaviorist perspective (Skinner), behavior is a
function of its consequences. PBIS strategically uses positive
reinforcement to increase desired behaviors and minimize
problematic ones. Clear routines, immediate feedback, and
regular recognition make expected behaviors more salient
and attractive to students.

Disruptive behavior is often a sign of unmet needs. PBIS,
especially at Tiers 2 and 3, provides targeted supports such as
behavior mentoring, check-in/check-out systems, and
individualized interventions to help students develop
self-regulation skills.

Research Evidence:

e Bradshaw et al. (2010) demonstrated that schools
implementing PBIS with fidelity reported significant
reductions in office discipline referrals and suspensions.

e Horner et al. (2009) concluded that PBIS resulted in
fewer incidents of aggression, defiance, and other
externalizing behaviors.
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C.PBIS and Academic Achievement

Though primarily a behavioral framework, PBIS has also
been linked to improvements in academic performance. The
theory behind this relationship is that a safe and orderly
environment reduces time spent on discipline and increases
time on instruction.

The ecological systems theory (Bronfenbrenner) posits
that a child’s development is shaped by interactions within
their immediate environment. PBIS enhances the school
microsystem by  minimizing conflict, maximizing
teacher-student collaboration, and promoting a culture of
achievement.

Furthermore, Maslow’s hierarchy of needs suggests that
when students’ safety and belonging needs are met (as PBIS
attempts to do), they are more capable of achieving cognitive
growth and academic excellence.

Research Evidence:

¢ Mclntosh, Filter, Bennett, Ryan, & Sugai (2010) found
positive correlations between PBIS implementation and
student literacy scores.

o Luiselli et al. (2005) observed increased academic
engagement and achievement among students with
behavioral challenges in PBIS settings.

D.Impact on Classroom Climate and Teacher-Student
Relationships

PBIS transforms the classroom climate by fostering mutual
respect, inclusiveness, and shared behavioral norms. It
encourages teachers to approach behavior as a teachable skill,
thereby reframing discipline from a punitive to an
instructional process.

Teacher-student
because:

e Teachers use consistent, non-biased strategies across
students.

¢ Positive interactions outnumber
building rapport and trust.

e Students perceive teachers as fair, supportive, and
invested in their success.

The relational-cultural theory supports this, emphasizing
that strong, empathetic relationships enhance learning,
motivation, and behavioral compliance.

Research Evidence:

e Ross, Romer, & Horner (2012) found that PBIS
significantly improved teachers’ perceptions of school
climate and collegiality.

e Caldarella, Shatzer, Gray, Young, & Young (2011)
reported that teacher-student trust and respect increased
in PBIS classrooms, resulting in fewer behavioral
conflicts.

relationships improve under PBIS

corrective  ones,

E. Theoretical Argumentation Supported by Existing
Literature

Several theories provide the conceptual justification for

PBIS effectiveness:
e Behaviorism: Positive reinforcement, shaping behavior
through  consequences, and  stimulus-response
principles are central to PBIS practices.

e Social Learning Theory: Emphasizes modeling,
observational learning, and vicarious
reinforcement—key elements in school-wide behavior

modeling.

¢ Ecological Systems Theory: PBIS alters multiple levels
of the school environment— microsystems (classroom
routines), mesosystems (teacher-parent coordination),
and exosystems (school policies).

e Constructivism: PBIS empowers students through
co-construction of  behavior expectations and
problem-solving skills, fostering autonomy and
self-regulation.

¢ MTSS Framework: PBIS fits within Multi-Tiered
Systems of Support (MTSS), offering differentiated
levels of behavioral interventions based on student
need.

Together, these theories validate PBIS as a comprehensive
approach to managing behavior, enhancing engagement, and
improving school outcomes.

The theoretical and empirical foundations of PBIS support
its effectiveness across multiple dimensions of school
functioning. By reinforcing desired behaviors, reducing
disruptions, improving engagement, and enhancing
teacher-student relationships, PBIS contributes to both
academic and behavioral success—especially in inclusive
classrooms. Its multi-tiered, proactive design makes it
particularly suited to diverse educational environments where
learners need individualized supports. As such, PBIS not
only improves student outcomes but also promotes the core
values of equity, inclusion, and respect in education.

VIl. IMPLICATIONS FOR THEORY AND
PRACTICE

Positive Behavioral Interventions and Supports (PBIS) has
garnered global recognition as a structured, data-driven
framework for managing student behavior and fostering
positive school climates. However, its application, especially
in inclusive and diverse educational settings, warrants a
critical examination. While PBIS offers numerous benefits, it
is essential to analyze its strengths, limitations, cultural
relevance, and alignment with inclusive pedagogies like
Universal Design for Learning (UDL).

A.Strengths of PBIS in Inclusive Settings

PBIS holds considerable promise in inclusive classrooms,
where learners with varying cognitive, behavioral, and
emotional needs coexist. Some of its key strengths include:

o Predictable, structured environment: PBIS creates clear,
consistent behavioral expectations and routines, which
benefit all students, particularly those with special
educational needs (SEN), such as autism spectrum
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disorder (ASD) or ADHD. These students thrive in
environments where expectations are explicit and
consistent.

Proactive and preventive approach: Unlike traditional
punitive disciplinary models, PBIS emphasizes
preventing problem behavior through positive
reinforcement, clear expectations, and consistent
responses. This approach reduces the need for
exclusionary practices like suspension or expulsion,
which  disproportionately  affect students with
disabilities.

Data-driven decision making: PBIS promotes regular
monitoring of behavior-related data (e.g., office
discipline referrals) to inform practices and
interventions. This ensures accountability and
responsiveness to individual and group needs within the
classroom.

Tiered interventions: The three-tiered model of PBIS
allows for graduated levels of support. Universal
interventions (Tier 1) benefit all students, while targeted
(Tier 2) and individualized (Tier 3) interventions
provide additional help to those at higher risk, aligning
with the principles of differentiated instruction.
Improved teacher-student relationships and school
climate: Research shows that the consistent application
of PBIS improves rapport between teachers and
students, reduces staff burnout, and enhances students’
sense of safety and belonging.

development, time, and consistent data collection—
resources that may not always be available, especially in
under-resourced schools.

C. Cultural and Contextual Considerations: The Indian
Classroom

Applying PBIS in the Indian educational context presents
unique opportunities and challenges:

e Cultural norms and teacher authority: In many Indian
schools, teacher-centered instruction and hierarchical
authority are deeply embedded. The shift toward
positive, student-centered behavior management may
require a paradigm shift in teacher mindset and
classroom culture.

Class size and diversity: Indian classrooms are often
overcrowded and heterogeneous, with students from
diverse linguistic, socio-economic, and cultural
backgrounds. Implementing individualized supports or
tracking behavioral data systematically may be
challenging.

Limited awareness of inclusive practices: While India
has made significant strides with inclusive education
policies (e.g., RPWD Act 2016), implementation at the
ground level remains inconsistent. Teachers may lack
training in behavioral interventions or inclusive
pedagogies, which can hinder effective PBIS
adaptation.

Need for culturally responsive PBIS models: PBIS
strategies developed in Western contexts may not align

B. Limitations and Criticisms of PBIS with local behavioral norms, family expectations, or

Despite its many strengths, PBIS has limitations that must language use. Hence, PBIS must be culturally adapted
be acknowledged, particularly in inclusive and culturally to resonate with Indian students, families, and school
diverse contexts. environments.

o Over-reliance on behaviorist principles: One of the most
common critiques of PBIS is its strong foundation in
behaviorism (Skinner), which focuses on external
reinforcement of behavior without necessarily
addressing  internal ~ motivations, emotions, or
underlying causes of behavior. Critics argue that this
approach may neglect the social, emotional, and
psychological dimensions of behavior, which are
crucial for inclusive education.
One-size-fits-all implementation risks: Although PBIS
promotes tiered support, there is a risk that schools
implement it in a mechanistic or overly standardized
manner, failing to adapt strategies to specific student
populations, cultural backgrounds, or school contexts.
Limited focus on academic and social equity: Some
studies have noted that PBIS in isolation may not
address broader systemic issues such as implicit bias,
ableism, or socio-economic disparities in education.
Without intentional equity-based adaptations, PBIS
may fall short of truly inclusive practice.
¢ Dependence on fidelity and resources: Effective PBIS
implementation requires training, ongoing professional

D.Alignment with Inclusive Pedagogies and UDL
Principles

Despite its behaviorist roots, PBIS shares philosophical
and practical alignment with more contemporary inclusive
frameworks such as Universal Design for Learning (UDL)
and social constructivism:

o Multiple means of engagement: UDL emphasizes
student motivation and participation, which PBIS
supports through recognition systems, goal-setting, and
inclusive celebration of positive behavior.

o Differentiated supports: Both PBIS and UDL advocate
for differentiation and flexibility to meet diverse learner
needs. Tiered interventions in PBIS echo UDL’s call for
responsive teaching strategies.

e Collaborative learning environments: PBIS promotes
respect, collaboration, and emotional safety, all of
which are foundational to inclusive classrooms and
essential for meaningful peer interactions.

e Focus on equity: UDL's aim to remove barriers to
learning aligns with PBIS's commitment to equitable
access to behavioral support. However, PBIS needs to

10
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be intentionally integrated with UDL principles to
ensure it fosters not just behavioral compliance but
holistic student development and autonomy.

While PBIS is a powerful tool for managing behavior and
supporting positive school climates, its effectiveness in
inclusive education depends on thoughtful, context-sensitive
application. Its strengths lie in creating structured, proactive,
and supportive environments; however, criticisms highlight
the need for a broader, more humanistic understanding of
behavior. In diverse educational systems like India’s, PBIS
must be culturally adapted and aligned with inclusive
pedagogies such as UDL to truly support all learners. A
critical and reflective

implementation of PBIS can help move beyond behavior
control towards nurturing inclusive, equitable, and
empowering learning environments.

VIIl. CONCLUSION

Theoretical inquiry into Positive Behavioral Interventions
and Supports (PBIS) underscores its significant potential as a
systemic approach to creating inclusive, respectful, and
supportive  educational environments.  Grounded in
behaviorist, social learning, ecological, and constructivist
theories, PBIS offers a conceptual foundation that aligns with
contemporary needs in inclusive education. Through its
proactive, preventive, and structured framework, PBIS seeks
not only to manage student behavior but to promote academic
and social-emotional growth, especially in classrooms
serving learners with diverse needs.

A.Summary of Theoretical Insights

This paper explored the multifaceted theoretical
underpinnings of PBIS. B.F. Skinner’s behaviorism provides
the basis for reinforcement-based interventions, while Albert
Bandura’s social learning theory emphasizes the role of
modeling, feedback, and observational learning.
Bronfenbrenner’s ecological systems theory widens the lens
to consider the influence of environmental systems and
relationships, thereby reinforcing the importance of
whole-school engagement. Meanwhile, constructivist views
remind educators that behavior is not merely a matter of
stimulus and response but is shaped within dynamic,
meaning-rich learning contexts.

Together, these perspectives highlight a multi-dimensional
understanding of behavior, where teaching practices, school
structures, social relationships, and environmental design
collectively influence student outcomes. PBIS, through its
three-tiered model, reflects this integrated understanding by
providing universal, targeted, and individualized support that
considers the complexity of student needs in inclusive
classrooms.

B. PBIS as a Tool for Inclusive and Equitable Learning

PBIS offers a valuable tool for advancing equity and
inclusion. By emphasizing preventive strategies, positive

reinforcement, and data-driven decision-making, it supports
the creation of predictable, emotionally safe environments
where all learners can thrive. Especially for students with
cognitive, emotional, or behavioral challenges, PBIS
provides a structure that reduces exclusionary disciplinary
practices and promotes participation.

Moreover, PBIS aligns well with frameworks like
Universal Design for Learning (UDL) and inclusive
pedagogies that promote flexible, student-centered learning.
Its ability to be embedded within Multi-Tiered Systems of
Support (MTSS) further enhances its role as a
comprehensive, scalable approach to addressing both
academic and behavioral needs.

However, the paper also critically examined limitations
such as its over-reliance on external behavior modification,
potential cultural misalignment, and implementation
challenges in resource-constrained settings like many Indian
classrooms. These considerations affirm the

need for contextual adaptation and thoughtful integration
of PBIS into local educational systems.

C.Future Directions for Theoretical
Research

and Applied

While PBIS is widely recognized and increasingly
adopted, theoretical and empirical research must continue to
evolve in the following directions:

o Cultural contextualization: There is a pressing need for
research into how PBIS can be adapted to culturally
diverse and resource-limited contexts, such as Indian

classrooms, where behavioral norms, classroom
dynamics, and teacher roles may differ from Western
models.

e Integration with inclusive pedagogies:  Further

exploration is needed on how PBIS can be effectively
aligned with UDL, differentiated instruction, and
constructivist teaching methods to foster holistic,
student-centered learning environments.

Beyond behavior compliance: Future research should
investigate how PBIS can support intrinsic motivation,
emotional well-being, and learner agency, moving
beyond compliance toward empowerment.
Longitudinal studies and implementation fidelity:
Rigorous, longitudinal studies can help assess the
sustained impact of PBIS on student outcomes, teacher
practices, and school culture, particularly in inclusive
settings. Additionally, there is a need for studies
examining fidelity of implementation and barriers
encountered by teachers and administrators.

Teacher training and professional development: The
role of teacher capacity in effective PBIS application
warrants deeper investigation. Research can explore
models of pre- service and in-service training that
incorporate inclusive values and behavior support
strategies cohesively.

In conclusion, PBIS presents a robust, theoretically
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grounded framework that can significantly contribute to
inclusive education. When adapted thoughtfully, it has the
potential to transform classroom culture, empower teachers,

and

ensure that all students—including those with

disabilities—receive the support they need to succeed.
Bridging theory with context-specific practice will be
essential in realizing the full promise of PBIS as a
cornerstone of equitable and inclusive education.
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